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1. INTRODUCTION

M-learning in the classroom for Second Language acquisition is a contemporary
concept that must be studied and experimented in real classrooms. The objective of this
dissertation is to analyze de advantages and disadvantages of the use of mobile Apps for
Second Language Teaching in relation to project based learning (PBL). In order to do this, |
have done a theoretical revision of different texts and authors that have researched this topic,
and from a descriptive point of view | have analyzed the pros and cons of the use of this

methodology in teenagers.

Therefore, the main focus of this essay will be the analysis of the effectiveness of the
use of mobile platforms to teach a second language to teenagers, who are the principal users
of this kind of technology, and the analysis of their possible contraindications. For this
purpose, | have elaborated a didactic unit based on m-learning methodology, and this unit will
be analyzed and criticized. The results of this analysis will always aim to contribute to future
academic research on the field and to lead to a potential increase in the implementation of

new technologies in the classroom as an innovative and inclusive methodology.

First of all, we must take into account the participants to whom we are addressing this
innovative Second Language Teaching. As the mass of it are teenagers in Secondary Education,
the easiest way to get to them is motivation, dealing with those things they are interested in,
and nowadays, this is Social Media. Over the last decades, teenagers and young adults have
been immersed in social networks such as Facebook, Twitter, Instagram, etc. in which one can

find any kind of information in different formats, from written to images or videos.

The reasons that led me to choose this topic for my dissertation have a social,
pedagogical and personal justification. First of all, from a social and personal view, these new
resources are very useful since secondary students are so fond of them that they can be very
beneficial, but at the same time they can also give rise to controversy because this new kind of
methodology can take too much time from the teachers who must administrate these

platforms very closely.

Imberndn (2006; 5) said "We have a 18" and 19™ School, with 20" formed teachers,

with 21% century children". He points out that ICTs are neither good nor bad, the important

4



thing is the use we make of them. This is the reason why the main agent or guide in the use of
ICTs with educational purposes must be the teacher. With the teacher as a guide ICTs can be

more beneficial because of their potential to acquire new knowledge.

As every single aspect, education must evolve according to society. From the social
point of view, ICTs are becoming very influential, useful and worldwide accepted because of all
the things you can get from them. In the last few years, different kinds of devices have been
replaced by a mobile phone, from clocks to photographic cameras passing through radios.
Books have also been substituted by Internet resources, allowing you to read a book in your

mobile.

In this way, it is very important that teachers keep a continuous formation, innovating
their methodologies, innovating the way the didactic units are done and, of course, updating
the tools used in their classrooms, etc. This innovation in teaching methodologies has led to E-
learning, an innovative methodology that focuses on the Internet as the vehicle for learning.
This methodology has evolved giving way to other related concepts such as: B-learning, which
refers to the combination of on-line and on-campus courses, T-learning, in which learning is
acquired through TV, and finally the methodology that is the matter of study in this
dissertation, M-learning. Since smartphones are the way teenagers have today more handy to
get access to new information through the use of the Internet, | found really interesting to
analyze the use of this new technologies applied for the study of a second language, taking

into account not only its benefits but also its risks.

Keywords: educational innovation, mobile learning, telecommunication, theoretical

research.



2. THEORETICAL FRAMEWORK

2.1 The development of mobile phones

As is well known we live surrounded by audiovisual media and new technologies and the
evolution in this field is extremely rapid. This new kind of living is affecting every single aspect
in people’s life, social, economic, cultural, familiar, etc. The irruption of ICTs has changed our
society because of their impact on job conditions. An example of this is the fact that nowadays
people look for a job through the Internet, without leaving their homes. Also, there have been
changes in a socio-cultural level because people interact differently with each other. All these
changes, of course, must have an impact on education and teaching methodologies. All our
lives revolve around new technologies, so we can assume that we are living a technological
culture that depends on these technological advances. And all this evolution in the new
communicative technological devices such as PDAs, mobile phones, or tablets has been huge in

the last decade.

As a definition, a smartphone or mobile phone is a mobile personal computer with an
advanced mobile operating system that has an operating system with features useful for
mobile hand-held use. These smartphones are normally pocket sized, have the ability to place
and receive voice/video calls and create and receive text messages. They also have personal
digital assistants, an event calendar, a media player, video games, GPS navigation, digital
photo and video camera and access to the Internet. They typically have a colour display with a
graphical interface, a touch screen, virtual keyboard, fingerprint sensor, etc. The first wireless
devices capable of networking connection are very recent handheld phones. The predecessors
of these mobile devices exist since the Second World War, when the Germans tested wireless
telephony on military trains. The mention of a utopian mobile phone in literature dates back to

1931 in Kastner’s The 35th of May, or, Conrad’s Ride to the South Seas:

A gentleman who rode along the sidewalk in front of them, suddenly stepped off the
conveyor belt, pulled a phone from his coat pocket, spoke a number into it and shouted:
“Gertrude, listen, I'll be an hour late for lunch because | want to go to the laboratory.

'II

Goodbye, sweetheart!” Then he put his pocket phone away again, stepped back on the

conveyor belt, started Reading a book [...].



The Second World War made military use of radio telephony with hand-held radio
transceivers. This gave way to mobile phones for automobiles developed in the United States
during the 1940s. Mobile telephone service was commercialized in St Louis in 1946. In the
USSR, during the late 1950s, experimental models of hand-held mobile phones were designed.
In the United Kingdom, in 1959 in Manchester appeared the “Post Office Radiophone Service”.
But it was not until 1973, when Martin Cooper made the first mobile telephone call from a
handheld Motorola. It weighted 1.1 kg and measured 23 cm long, 13 cm deep and 4.45 wide. It

offered 30 minutes to talk and 10 to re-charge.

According to Pei Zheng and Lionel Ni (2010) in their book Smart Phone and Next
Generation Mobile Computing, the advances in mobile telephony have been named as

generations:

- First generation (1G) analogue cellular network, introduced in 1983,
but it was unscripted and easily vulnerable, susceptible to cell phone cloning.
Example: Motorola DynaTAC Analog AMPS.

- Second generation (2G) digital cellular networks, introduced in the
1990s, digital transmission, able to send text messages or SMS, ability to Access
media content. Example: IBM Simon.

- Third generation (3G) broadband data services were introduced in the
2000s in Japan, with a higher connection speed by the end of 2007. There were
295 million subscribers on 3G networks worldwide. However, another new class of
device appeared subsequently: USB ports compact Wireless router, used in both
mobile phones and laptops.

- And Fourth generation (4G) native IP networks, which appeared in
2009 when it was clear enough that 3G networks were overwhelmed by the

growth of the use of these new technologies.

Second generation mobile phones become widespread and people began to use them in

their daily lives.

Today the exchange of information is something frequent and there is a need in rapidity
and efficacy. With the arrival of Wireless networking a new technological revolution appeared,
contributing to this information sharing success and m-learning invention. Although some
mobile learning resources can be used in a non-networked device, most of them depend on
access to the Internet in order to exchange contents and update information. Some of this

non-networked communication in commonly known as Bluetooth; it a device to device data



transfer technology. But this technology needs the mobile devices to be close to each other

and it is a slower data transfer way.

2.2 Methodologies and approaches that led to a new age language teaching

We left behind language teaching methods such as Grammar and Translation or the
Direct Method a long time ago. An increasing interest for the human development generates
at the end of the 19th and beginning of the 20th century a huge collection of psychological
studies, which would influence present approaches to language teaching. This interest gave
birth to the evolutionary psychology which supports that learning must be associated to
experience and self-discovery. The studies carried out by Piaget, Vygotsky, Bruner and Ausubel
had an enormous impact on the methodologies from the 1970s on. Piaget proposed the
psychogenetic theory in opposition to traditional theories where the student or child learnt in
a passive and associative way. Piaget (1936) introduces the active role of the learner in which
s/he learns through two processes: accommodation and assimilation. While knowledge is built
through experiences, assimilation takes place when individuals’ experiences coincide with
previous knowledge. Accommodation, in turn, leads individuals to change their mental
processes in order to incorporate new information or knowledge. According to Piaget,
knowledge is achieved by the combination of the interaction with the environment and the
learner’s active attitude. Thus, Piaget suggests that the main object of education must consist

on waking up the in-born curiosity of students.

In a similar way, Vygotsky (1978) imprinted by Marxism, formulates a social, historical
and active-based theory. According to this psychologist, the learning process is the result of
the combination of a developing child and the cultural and social environment that surrounds
him and it takes place thanks to a “mediator” or competent person, the teacher figure. We
observe again how the relevance of the environment in the development and the learning
process of the child is underlined. He pointed out that human development is an activity that
needs to be performed in a social context and the teacher is the guide required for a child’s
cognitive skills to develop. This is known as Zone of Proximal Development theory, or
Scaffolding. In this line, Storch (2005) adds the role of peers and thinks that learners should be
encouraged to participate in activities focusing in interaction and co-construction of
knowledge; that is, learning is a shared responsibility process and students work together with
the teacher when acquiring new knowledge, leaving the teacher as a guide. As the final aim of

any foreign language learner is develop the communicative competence (and it only can



happen in real meaningful communication situation), Storch emphasises the team work or pair

work, which gives the learners opportunity to use the target language.

The active aspect of learning is also highlighted by Bruner (1960) who associates
learning with the learner’s discovery. Students learn by themselves in a discovery process
getting the information from the outside, from their environment. The students’ aim is to
organize and interpret the incoming information (input). In this way, learning becomes both an

active and social process.

Apart from the active role of students and the importance of the environment that
surrounds the learner, Ausubel (1990) stands up for the value of the significant learning that
occurs when a correct relationship between input and the previous knowledge is established in
the students’ mind; and, here again, the process of relating them must be guided by the
teacher. The link between significant learning and technologies has been dealt with by scholars
like Jonassen, Peck and Wilson (1999) who approach learning from a constructivist view and
relate it to using technology to engage meaningful learning. Consequently, we can also
advocate for a relationship between significant learning and the development of m-learning in

teaching foreign languages.

Finally, we should point out that motivation is intrinsically linked to significant learning,
and it has been motivation one of the cornerstones in the development of m-learning. In its
origin motivation was represented as an instinct or impulse. The conductive theorists
promoted to incentivize or motivate in the classroom through a reward-punishment system
with the aim of encouraging students in their learning process. Contemporary theories relate
motivation with cognitive and social aspects such as success and failure, the individual’s
perspectives, one’s efficiency, and academic or professional goals. Last approaches to
motivation point out that there are different motivating styles in the academic field: 1)
extrinsic motivation, which refers to the one that comes from external factors, and 2) intrinsic
motivation, in which behaviour is driven by internal rewards. However motivation is not the
only factor to be taken into account when choosing a material to be used in the classroom. We
must take into account Krashen’s (1985) ideas about that these materials should be
comprehensible, but at the same time they must add some challenge (input+1) in order for
learning to be acquired. There must be connections between the materials and the students’
previous knowledge, and this connection must be made by them, but the teacher should help

them by choosing the correct materials.



The aforementioned theories and ideas influenced the 20th century pedagogical field
where active, communicative and constructivist methodologies stand out. Then, students stop
being a passive receiver of information to become an active agent in their own learning
process through discovery and experience; and the teacher leaves the central position to
become a guide who leads the student’s learning. S/he helps creating the correct atmosphere
in the classroom and helps in the student’s task of development, building contents and

competencies through meaningful learning.

2.3 M-learning

Mobile learning (m-learning) is broadly known as the delivery of learning content to

learners by means of mobile computing devices (Parsons and Ryu, 2006: 1)defines it as

Mobile learning (M-learning) is an approach to electronic learning (E-learning) that
utilises mobile devices. Although in some cases M-learning is seen as simply an
extension of E-learning, just another channel for delivering the same content, in fact
quality M-learning can only be delivered with an awareness of the special limitations

and benefits of mobile devices.

The definitions of m-learning are based on technological devices, which give a portable
character to e-learning. M-learning can be regarded as “the point at which mobile computing
and e-Learning intersect to produce an anytime, anywhere learning experience” (Kambourakis,
Kontoni, and Sapounas 2004: 1). However, there are scholars who do not distinguish between
e-learning and what is known as m-learning, regarding m-learning just as “portable” e-learning.
An example of this is the definition of m-learning provided by Georgiev, Georgieva and

Trajovski (2006: 1) as “[...] a new stage of the development of e-learning [...]".

At this point we should refer to e-learning, which is defined by Stockley (2003) as “The
delivery of a learning, training or education program by electronic means. E-learning involves
the use of a computer or electronic device in some way to provide training, educational or
learning material”. He also points out that e-learning involves a great variety of equipment
since even a CD-ROM or a DVD can be used to provide learning materials. But if we compare
both methodologies, we can find some characteristics that distinguish e-learning from mobile

learning.
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Fig. 1

M-LEARNING E-LEARNING

MMS SMS

smartphone

PC

laptop

The uncertainty pointed out by Traxler (2005: 263) in relation to whether laptops and

Tablets can be included in m-learning shows the difficulty with m-learning definition (Fig. 1).

But it is in the characteristics of each methodology where we can find the main differences,

according to Traxler (2005: 264):

M-LEARNING E-LEARNING + M-LEARNING
Spontaneous Intelligent
Private Personalized
Portable Interactive
Situated Media-rich
Informal Structured
Bite-sized Institutional
Light-weight Usable
Context aware Hyper-linked
Accessible
Massive

Hardware advances are one of two key factors to the emergence of m-learning, and the

other is being networking. In order to be considered mobile technology, hardware had to

reach a point where people could carry and have access easily to the device on a regular basis.

Although it is generally accepted that devices like mobile phones, PDAs, and MP4 players fit
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into the category of mobile devices, there is disagreement about the status as mobile devices
of laptops and notebook computers. While they are capable of working without plugging into a
power source and can utilize wireless networks, they are not devices that people can carry
everywhere and have instant access due to their size, configuration, and the time required to
start up and shut down. For the purposes of this paper, mobile technology will be described as

a device that can fit in a hand and can be carried on a daily basis.

The multiple tools and mobile applications that are appearing for teaching languages are
a proof of a new turn of language teaching methodologies. In m-learning, mobile phones have
steadily assumed a place in further and higher education, supporting distance learners and
part-time students. There has also been a growing understanding of the potential of mobile
phones for supporting learning (Attewell andand Savill-Smith, 2003). Empirical research on the
use of mobile phones as means to deliver educational content and to provide study support
has been carried out by scholars like Traxler and Riordan (2003). They conclude in their work
that SMS can be used to provide support, motivation and continuity. Similarly, experts in on-
line learning, like Salmon (2000), are mapping out how to transfer their support strategies to
SMS in order to anticipate the gradual transition of any SMS service from operational issues,

through tutorial and pastoral support, to fully moderated asynchronous conferences.

2.3.1 Advantages and disadvantages of m-learning

The fact of learning whenever and wherever you want seemed to be one of the biggest
advantages of online education, but it was not until the advent of m-learning when we were
able to talk about a complete freedom in terms of time and space for getting information. The
necessity of a computer physically connected via some kind of cable to a network meant that
the learners and their learning were tied to specific locations. With constraints in terms of
place and time learners did not have complete access whenever and wherever they wished
(Petrova, 2004). By contrast, m-learning meant a change, giving us the opportunity of blurring
time barriers and also spatial barriers. Its benefits were seen by scholars who were interested
in improving learning by deepening in the innovation of educational processes. Among these

benefits we can point out that mobiles:
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a) are a tool that everyone may have access. Mobile phones are connected to each
other even without an Internet connection (i.e. Bluetooth) and apart from that, nowadays
everybody can log on their mobile devices everywhere since there are numerous places with

free Wi-Fi access.

b) are user-friendly. Mobiles are small and they are more and more accessible, powerful

and their Internet connection is faster and faster.

c) improve the students’ learning autonomy. All this accessibility to Internet resources
provides the students with a lot of information that makes them more independent in their

learning process.

d) boost the learners’ multimedia and collaborative formation. They can also be used for

developing team work abilities.

Nevertheless, the use of mobile phones also has some risks which should be taken into

consideration in order not to interfere on the learning process. For example:

a) Itrequires more time investment in class and class preparation.

b) Both teachers and students need to have certain technological competences.

c) Students must have some self-learning abilities.

d) Mobile phones have small screen which may affect how we see the input information
and can affect to the users’ view.

e) Mobile devices are in a continuous evolution and therefore teachers should be in a
continuous innovation process. They have to be ahead of technologies.

f) Teachers must control the correct use (educative use) of mobiles. S/he must
discriminate when they are using mobile phones for educative purposes in the

classroom.
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g) It may lead to disrespect for scholar schedule, continuous chatting and few physical

interaction.

2.4 Task-based learning

Task-based learning consists of using tasks, meaningful activities in which students use
real language and are linked with real world situations as the basis for language learning. So in
this way students develop communicative competences through tasks with a focus in meaning,
and at the same time the tasks involve the four language skills and cognitive processes. These

tasks are carefully designed and their objectives are very specific (Brown 2007; Skehan 1998).

2.4.1 What is a task?

While there is a good deal of variation among experts on how to describe or define a
task, Skehan’s concept of task seems to capture the essentials. He (1998: 95) defines task as an

activity in which:

1. Meaning is primary;

2. There is some communication problem to solve;

3. There is some sort of relationship to comparable real-world activities;

4. Task completion has some priority; and

5. The assessment of the task is in terms of outcome.

A task is a special form of technique. In some cases, task and technique may be
synonymous (a problem-solving task/technique; a role-play task/technique, for example). But
in other cases, a task maybe comprised of several techniques (for example, a problem-solving
task that includes, let’s say, grammatical explanation, teacher-initiated questions, and a
specific turn-taking procedure). Tasks are usually “bigger” in their ultimate ends than

techniques.

Some other definitions are the ones given by Richards, Platt and Weber (1985: 289) who
define it as an activity or action which is carried out as the result of processing or

understanding language i.e. as a response. For example, drawing a map while listening to a
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tape, and listening to an instruction and performing a command, may be referred to as tasks.
Tasks may or may not involve the production of language. A task usually requires the teacher
to specify what will be regarded as successful completion of the task. The use of a variety of
different kinds of tasks in language teaching is said to make teaching more communicative
since it provides a purpose for classroom activity which goes beyond practice of language for
its own sake. The main aim of getting an outcome is also observed by Prabhu (1987) that
underlines that in a task teachers take control and regulate the process of learning giving

information to learners through some process of thought.

Breen (1987: 23) supports the idea that task-based learning is applied in any structured
language learning which has a particular objective, appropriate content, a specified working
procedure, and a range of outcomes for those who undertake the task. Task is therefore
assumed to refer to a range of work-plans which have the overall purpose of facilitating
language learning from the simple and brief exercise type to more complex and lengthy
activities such as group problem-solving or simulations and decision-making. This idea of work
plan is also highlighted by Ellis (2003) who points out that a work plan requires learners to
process language pragmatically in order to achieve an outcome that can be evaluated in terms
of whether the correct or appropriate prepositional content has been conveyed. To this end, it
requires learners to give primary attention to meaning and to make use of their own linguistic
resources, although the design of the task may predispose them to choose particular forms. A
task is intended to result in language use that bears a resemblance, direct or indirect, to the
way language is used in the real world. Like other language activities, a task can engage

productive or receptive activities, oral or written skills, and also various cognitive processes.

Candlin’s (1987) in which a task is seen as one of a set of differentiated, sequencable,
problem-posing activities involving learners’* cognitive and communicative procedures applied
to existing and new knowledge in the collective exploration and pursuance of foreseen or
emergent goals within a social milieu; or Willis’ (1996) for whom a task is any activity where
the target language is used by the learner for a communicative purpose (goal) in order to

achieve an outcome.

More recent definitions are the ones proposed by Lee and Bygate. According to Lee
(2000), a task can be understood as 1) a classroom activity or exercise that has: a) an objective
obtainable only by the interaction among participants, b) a mechanism for structuring and
sequencing interaction, and c) a focus on meaning exchange; or 2) a language learning

endeavor that requires learners to comprehend, manipulate, and/or produce the target
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language as they perform some set of work-plans. Thus, in his definition, he gathers together
previous ideas of work-plan, interaction, meaning exchange and the key role of
communication in the target language. Likewise, Bygate et al. (2001) relates the pedagogic use
of language to the achievement of an outcome by considering task as an activity, susceptible
to brief or extended pedagogic intervention, which requires learners to use language, with

emphasis on meaning, to attain an objective.

2.4.2 Task based learning. Its principles and advantages

The syllabus of a course consists of a series of grammar points or functions to be learnt,
which will be practiced through different types of exercises and activities. An approach to get
through the syllabus is the task based learning (TBL) where the basic and initial point of
organization is the task. Class work is organized as a sequence of tasks which generate the

language to be used, not vice versa.

TBL offers an alternative for language teachers where the lesson is based around the
completion of a central task and the language studied is determined by what happens as the

students complete it. Then the lesson is structured in stages:

Figure 2: Willis’ TBL framework (Willis 1996: 52)
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According to Willis, in the pre-task stage the teacher introduces the topic and gives the
students clear instruction on what they will have to do at the task stage and might help the
students to recall some language that may be useful for the task. This stage can also often
include playing a recording of people doing the task. This gives the students a clear model of
what will be expected of people doing the task. The students can take notes and spend time

preparing the task.

In the second stage, task cycle, we can distinguish between task, planning, report. In the
case of the task, the students complete a task in pairs or groups using the language resources
that they have as the teacher monitors and offers encouragement. When planning, students
prepare a short oral or written report to tell the class what happened during their task. Then,
they practice what they are going to say in their groups, meanwhile the teacher is available for
the students to ask for advice to clear up any language questions they may have. Report refers
to the students reporting back to the class orally or read the written report. The teacher
chooses the order of when students will present their reports and may give the students some

quick feedback on the content.

The last stage, language focus, can be divided into analysis and practice. In the analysis,
the teacher highlights relevant parts from the text for the students to analyse, and may ask
students to notice interesting features within the text. S/he can also highlight the language
that the students used during the report phase for analysis. Finally, in the practice section, the
teacher selects language areas to practice based upon the need of the students and what
emerged from the task and report stages; then, students practice activities to increase their

confidence and make a note of useful language.

With regard to the advantages of TBL, some benefits of its implementation are:

1) The students are free of language control. In all three stages they must use all their

language resources rather than just practicing one pre-selected item.

2) A natural context is developed from the students’ experiences with the language that

is personalised and relevant to them.

3) The students will have a much more varied exposure to language with TBL. They will
be exposed to a whole range of lexical phrases, collocations and patterns as well as language

forms.
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4) The language explored arises from the students’ needs. This need dictates what will

be covered in the lesson rather than a decision made by the teacher or the course book.

5) It is a strong communicative approach where students spend a lot of time

communicating.

6) It is enjoyable and motivating.
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3. JUSTIFICATION AND METHODOLOGY

3.1 LOMCE Aragonese Curriculum

An elemental key for European Council is the knowledge of at least one foreign
language because of the global and intercultural society we live nowadays. We live in a
constantly changing world connected basically through the ICTs. This process of globalization
has become the English language in a decisive communicative instrument to get access to
information and knowledge. That is why one of the secondary education is being able to

comprehend and express properly in one or more than one foreign language.

Legal framework encourages teachers to innovate in methodologies since learning
sciences enrich us in the way we learn. Everything that is taught, how it is taught and how it is
evaluated must be in a continuous revision. Nowadays, communications take place through
digital media which, thanks to their interactive character, can help in the teaching-learning
process of a second language. The curriculum considers these media resources from which we
can get information or knowledge. Also, they are considered effective media to proportionate
written or oral texts which can be used in the classroom. These are important aspects to take
into account by the teacher since they exert an impact on the classroom and the proper
methodology that must be used. The teacher is considered just a guide and the students as the
active protagonist in the learning process, where apart from the English class we find the ideal

environment to learn the responsible, critical and autonomous use of ICTs.

Students are told to develop global and multifunctional capacities and this is related to
the methodologies applied. Since we regard the students as the centre of the learning process,
teachers must elaborate a didactic unit where students become protagonists of their own
learning process in an autonomous and responsible way with significant learning. In this way
and according to the LOMCE curriculum, methodology must be focused on making the
students be able to develop self-learning strategies, so that they can learn in life by

themselves; in other words, they will learn to live, to do, to learn and to be.

Although LOMCE encourages innovating, this does not mean not to follow a
methodology. The choice of the correct methodology or methodologies, as sometimes the use

of different approaches is necessary, is important as it will promote students’ participation and
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generate a significative and life-long learning. When choosing the proper methodology, we

must take into account that:

- We must adequate the learning process to the students, their capacities, interests
and needs. There is no methodology that is completely successful for everybody, but there are
educative strategies that can help to pay attention to diversity, inclusion and overcome

inequality.

- We must offer different options of perception and expression in order to get a full
personal development so they can successfully participate in social, cultural and economic

processes.

- We must follow the requirements of the curriculum, adapting them to the context
where the students’ reality lays on (natural, sociocultural and familiar). We must adapt the
curriculum to the new social needs and its changes in order to form active curious and

innovative people.

With regard to the teacher’s role, one can say that it is in a changing process, he or she
must be innovative, dynamic, a guide and facilitator. He or she is not only supposed to teach
but also to let the students learn why they are learning this or that. Teachers must focus on
the solution of situations for a particular purpose, where the students must use the
knowledge, skills, attitudes and values acquired, that is to say, students become learning

builders.

LOMCE curriculum encourages the use of new technologies in the classroom, offering
new input in an organised way. Educative teams must coordinate and present the integrated
treatment of competences for collaborative learning. In addition, as part of the evaluation
process, teachers will include feedback and metacognition as elements of continuous

evaluation.

A didactic strategy refers to the decisions taken by the faculty as guides to the students
to get the objectives and develop the key competences. This strategy is defined according to
the educative reality and must be based on what is established in LOMCE curriculum. When
defining the didactic strategy, the faculty must take into account the students’ previous

knowledge, which will give the clue for using global methods (such as Project based learning)
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or disciplinary methods, also for social methods (such as task based learning or cooperative

learning), or individual methods (such as personalised teaching or instructive learning).

3.2 Project Proposal Justification

As has been said, teenagers or secondary students are surrounded by new
technologies, being their smartphones their essential way to communicate through social
media such as WhatsApp, Facebook, Instagram, etc. So | found it sensible to use this tool for
learning a second language. According to a recent study carried out by the Ministry of Health,
Social Services and Equality (Observatorio de la Juventud, 2015), 90,2% of teenagers aged 15-
19 are keen on using computers and the average amount of money spent by the same age

group on the use of mobile phones per month is 16,79€.

Furthermore, we can see in the LOMCE and the Aragonese Curriculum the
encouragement of using new methodologies and to adapt the teaching process to the actual
situation we are living, that is the globalization of the modern world through new
technological devices. For all these reasons, the present proposal is about connecting new
methodologies including these portable new technological devices, such as smartphones, with
the learning process of a foreign language, such as English, by using the methodology known

as m-learning.

The topic chosen for this proposal is fashion, because it is a subject that appeals to
young people, irrespective of whether they are male or female. Fashion is also marked by
globalization and it provides students with different perspectives and ways of discovering

different cultures, ethnicicites, changes in time.

As a summary, the present proposal aims to attract students to a second language
learning by using digital devices which can motivate them to study, as well as, to promote and

teach the responsible, effective, critical and autonomous use of ICTs.
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4. METHODOLOGY

In this dissertation we attempt to carry out a descriptive analysis of a didactic unit that
can be used in teaching English as a foreign language under the m-learning approach. In order
to do that different Apps will be used, analysed and commented on their strengths and
weaknesses. After that, a final conclusion will determine whether it is really beneficial the use

of new technological devices in the classroom.

The lesson plan is designed for third-year-students of E.S.O., because | found them
grown up enough for this kind of use of new technologies. It is based in a bilingual programme
school where students are taking History in English. Thus, students will be taught English
contents through the study of different matter throughout the history. In this case, for this
didactic unit, they will learn about fashion vocabulary by seeing differences and the evolution
of fashion in time. My aim is to make the students know the language from the cultural point
of view and connect both subjects, History and English. Students will also have to broaden

their knowledge of English language, enriching their previous knowledge.

The contents covered in this unit will include:

- Cultural concepts related to fashion and its evolution in history. Students may
make connections through the changes of clothing and the changes in society.
- Vocabulary related to the world of fashion.

- Use of different verbal tenses, especially past and present tenses.

In relation to the objectives of this unit, the student will be able to:

- Name and identify different distinctive features, pieces of clothing, fashion
trends, and a wide lexicon related to the world of fashion;

- Distinguish between British, Northern American and other cultures in terms of
fashion;

- Make sentences in different verbal tenses, especially in present and past tenses;

- Make their own video about the evolution of fashion in a country they choose or

the ethnicity they like the most.
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First of all, the teacher will use different Apps and materials based on new
technologies that the students know how to use since they have used them before. When they
have to use a resource that they do not know, the teacher must introduce this new device and
explain to the students how to use it. Then, the teacher will use activities for warming-up at
the beginning of the class, where he or she can check the previous knowledge students have
about the topic. After this first stage, the teacher will present an activity or activities where
students must get some objectives previously fixed and learn contents gathered in the

curriculum. This learning task will include the use of new technologies as far as possible.

Although m-learning is the methodology to be used, | have also decided to have a
collaborative approach since cooperative learning and peer to peer collaboration when doing a
task have proved to be really useful and beneficial. It has been seen that when a student has
more knowledge than another, he or she is able to explain more clearly to his or her partner
since they are at the same level. This is the reason why the first lesson plan is about students
correcting their partners’ compositions without knowing who wrote it. The idea is for them to
see that at their level everybody makes mistakes, which is not negative since we all learn from

mistakes.

Following this line of cooperative learning | have decided to make them rewrite their
compositions in a more complex way, and that is why they do it in pairs. They can share their
knowledge, what they have learned, and make a better composition with collaborative writing.
Normally students have a positive attitude towards working in groups or pairs because they
feel more confident working with a partner; they do not feel so shy to make mistakes because

they feel that their peers have their back.

Also, in order not to make the lessons so intense, the teacher will use the final minutes
of the lessons to introduce and solve doubts about the final project and some gambling

activities will be carried out.

The final project proposal must be based on m-learning as well, so that is why |
thought that to try to reproduce one of the videos shown in class with their own opinions and
knowledge acquired through the unit about the evolution in fashion, would be the best choice.
First of all because all the activities in the unit are about this evolution in fashion so the
proposal consists of meaningful activities, whose main purpose is to promote communication,

autonomous learning but also cooperative learning, based on collaboration among peers.
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Basing this didactic unit on m-learning | had to find the most suitable App to be used to
the proper development of this unit. Among the range of Apps, for this project | chose to use

the following ones: Kahoot, Edmodo, Chwazi, Readwritethink and Easelly.

4.1 App 1 KAHOOT

< c O | & Esseguro | https//kahoot.it/#/ 'ﬁrJ %G00 0

Create your own kahoot for FREE at getkahoot.com

Figure 3: Kahoot! Web page

| chose Kahoot! (Fig. 3) because it is an App that gives either the teacher or the student
the opportunity to create different kinds of jumbles, quizzes and discussions. Besides, once
you have completed the task, it gives you a very complete spreadsheet with the results of
every student, so the teacher can have proper feedback about the activity. Registration is free

and it only requires having an email account.

The teacher will use this App for making quizzes for comprehensive reading activities
from lesson plan 3. This App gives you the opportunity of creating multiple choice exercises
and, once the students do their quizzes, the teacher can check and share the results in the

spreadsheet, showing the information per question and per student.
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<« C 1) | & Esseguro | htpsy/create kahootit % | %G o

@ NewK! & My Kahoots Q Find Kahoots © FAQ  Support . VMeirinoM - Kahgot' el -
.

T4th May 1815 Traveling

View all of your results

Track the progress of everyone who plays

Create a hew kahoot

COMMUNITY

. () Read tips on our blog
Quiz Jumble

@ 3oin us on Facebook
Introduce, review and reward Brand NEW game

@ Share your experiences on Twitter

Discussion Survey
Initiate and facilitate debate Gather opinion and insight

Figure 4: Kahoot! menu

4.2 App 2 Edmodo

€

Bienvenido a Edmodo

La manera mas seguray fécil para educadores de
conectarse y colaborar con estudiantes, padres, y entre si.

Crea tu cuenta gratuita

Soy un Estudiante Soy un Padre

Figure 5: Edmodo Web page

| chose Edmodo because it has a similar interface to Facebook (Fig. 6) and this could
help as most of the students in class are familiar with this interface so that it will be user-
friendly and very intuitive for them as they are used to use Facebook. In addition, it will attract
the students’ attention since they will relate it to social networks, an example of their own
interests. This App will be used for students to share information or to show their writings,

projects, etc.
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& C Y | @ Esseguro | https//www.edmodo.com/home#, L4 !I‘ﬂ (}I

Ronies87 Pregunta a Nuestra Red de Profesores Centro de Ayuda

@ [mesorar wiperi |

Nota  Asignacion  Prueba  Encuesta  Snapshot

Conecta con profesores
de tu escuela

Grupos Escribe tu comentario aqu

{8 Gestiona los Grupos Escribe el nombre de un grupo, estudiante o profesc

@® Crear un grupe

B9 Enrnd Cancelar o

E@]]E]D B o

&0, Unete a un Grupo

Topics Ulimos mensajes Filtrar los mensajes por

Mostrar todos

Comunidades
?) Soporte

Ver todas

Fig. 6. Edmodo interface

With this App teachers and students can post information in different formats: texts,
audiovisual clips, sound tracks, etc. Also, teachers can send assignments to the students, they
can elaborate tests with different design options such as multiple-answer format, true-false

questions, short answers, fill in the gaps, or matching.

For this didactic unit, the teacher will ask the students to post the assignments
(writings, information, project, etc.) in this platform. As all the information is shared with the
whole class, every student will beneficiate of the information posted by their partners, so they

can enlarge the information or simply learn something new.

Then, the quiz proposal, as in App 1 could be feasible. However, in this occasion, the
teacher has the advantage of being able to set a time limit to answer the questions in the quiz.
That is why this App can be used to make quizzes as homework since this makes more difficult
check the answer in the Internet. When time finishes, the quiz closes and the teacher can get

access to the results of all the students.

4.3 App 3 Chwazi

This App it is only compatible with tablets or smartphones with touchscreen because
of the way it works. It is an App that gives you the chance of creating groups randomly. You tell
the App how many members should be in each group and the participants put one finger on
the screen, so the image changes and each student sees the icon of the group in which he or

she will belong to.
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4.4 App 4 Readwritethink

This web page is full of resources for the classroom, where you can download different
Apps for different stages and subjects. But for the purpose of this dissertation, | only used it to

show the students how to create a timeline.

-30007.html

org/d

Contribute to ReadWriteThink / RSS / FAQs / Site Demonstrations / Contact Us / About Us

readwritethink == xcr=

PROFESSIONAL DEVELOPMENT

CLASSROOM RESOURCES
Home » Classroom Resources » Student Interactives
Q, Search Resources

Student Interactive
Timeline

E@ email / [F] share / & print This Page / B print All Materials (Note: Handouts must be printed separately)

SEARCH BY KEYWORD

T

See more like this

Grades K-12

Technical Help P
5 Interactive Type  Organizing & Summarizing
for Interactives
Tech Requirement  Install Flash Player Now [l »
Download the plug-in tools you need URL hitp:/ /www.readvwritethink.org
to use our games and tools, or Ifiles /resources interactives
Itimetine_2/

check to see if youve got the latest
version.

Leam more »

g Student
|- g Interactives
ey -

Looking for viays to engage your
students in ontine literacy learning?
Find more interactive tools that
help them accomplish a variety of
goals-from organizing their thoughts
to learning about language.

More »

ABOUT THIS INTERACTIVE

Overview »
Lessons That Use This Interactive »
Related Classroom & Professional Development Resources »

Fig. 7: Readwritethink interface
4.5 App 5 Easelly

Easelly is an App that helps you creating posters. There are many templates created,
but you can also create your own one, depending on your needs. That is why | decided to use it
in the classroom, because, as we are limited of time, students only have to add the
information they get from the Internet instead to create a complete poster from the scratch.
At the same time, they learn different tools not only for English class but also for other

subjects in which they may need to do any other projects.

<« C | @ Esseguro | https//www.easelly

S e e m o

g Create and share visual ideas c
1000s of Reporting, Timeline, Resume and

easelly

Process templates to choose from

®

See how Easel.ly works

Q

Fig. 8: Easel.ly interface
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Fig. 9: Different templates you can choose from Easel.ly
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5. PROJECT PROPOSAL

As has been mentioned before, this didactic unit has been designed under the project
based learning, in which there will be after all a final project to be developed by the students.
The first task for the teacher is to find the question we want the students to answer with their
projects. As this unit is about the evolution of fashion throughout history, which is a very wide
topic, the question must be a very specific one, but at the same time | did not want it to be too
concrete since | did not mean to close the potential opportunities of topic for the students. So
finally, the question that must be answered by all students in their projects is ‘How is reflected
in fashion the evolution of society throughout history?’. This question can be answered in
different ways, so students can compare different ethnicities within a country and a period of
time, or just explain the evolution of a fashion trend associated to historical events, for
example, how women started to use trousers linked to the war and the introduction of women

in the labour market.

The final project then will consist on a video made by the students in which they
answer to this question using the Internet to get information and some Apps to make the
video. At the same time the teacher will have the task to orientate and guide students by
facilitating them some tips on where they can get the information or tools they need to

succeed in their projects.

However, in this project, students are not going only to answer to the question
proposed and show what they have learned about evolution of fashion and the influences
received from historical events, but also, they are going to express themselves in English. In
that way, the teacher can evaluate the grammar and pronunciation the students show in their
projects, checking the correct use of lexicon, verbal tenses, expressions, etc. and also the
proper pronunciation of their speech, as it is a recorded video they can correct the aspects of

the acquired language.

Once the projects are uploaded to the Edmodo App, the teacher will have access to
them to correct them and the best works will be used for other groups in the school as
listening material or audiovisual material, either for History or for the English class, depending
on their needs. This use of the projects for academical purposes within the school will be also
the recognition for their effort and hard work. Students will be asked to hand all the

information and material used which will be considered for the final evaluation of the project.
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5.1 Key competences

This project proposal has been designed taking into account the requirements
reflected in the Aragonese Curriculum. It is going to be a hard work for the students since they
are not able to decide the specific topic of their project until they meet or talk and look for
information in the Internet about fashion in history. So they have to agree and reach a final
decision as a team for their project to get started and be ready for the deadline. This will help
them to develop social skills (negotiation, important not only for their academic life but also
for their professional life) and learn to learn in order to get a meaningful and effective

communication.

The linguistic and communicative competence is the most developed in this project
since students are asked to recreate a meaningful real-life communication. The four skills will
be practiced. First of all, the reading skill since they have to look up for information either in
the Internet or in printed written texts. Secondly, speaking skill as it is the final product of the
project. Finally, writing skill will also be practiced since they will have to write down what they
are going to say and show in their videos and listening skill because they may find some

information in oral texts or audiovisual materials.

The digital competence is the other evident competence to be developed, since we are
talking about a m-learning based didactic unit. Students not only have to look for information
and material in the Internet, but also, they have to create their own product by using mobile
devices. Always this use of ICTs will be guided by the teacher in order to get an effective and
responsible use, so the teacher can help by naming some Apps that students can use to create
their projects and also by giving some websites, references or tips to look up the information

they may need.

Thirdly, autonomy and responsibility skills will be present in this project making, since
the students are given a concrete question to answer, but it is open enough to make them
responsible for choosing the specific topic to talk about in their projects. Also, the autonomy
will be promoted by their independence when selecting the concrete topic and the

documentation for that purpose.

Furthermore, other competences to be developed are learning to learn as they must
acquaint themselves with the information needed and make a self-reflection about the

concrete topic to answer the question given; social and civic competence is encouraged since,
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as they are working in groups, they have to take decisions about the final product together and

reach an agreement through negotiation and problem-solving.

Finally, they will develop cultural awareness and expression competence since they are
going to learn about cultural knowledge as fashion and historical events form part of culture.
And even more, they will have to express themselves in English trying to accommodate
themselves to the conventions that this target language has in terms of fashion and cultural

knowledge speaking.

5.2 Objectives, contents and evaluation criteria

With regard to the purposes of this project, Ellis’ (2003) criteria have been followed:
plan for learner activity, primary focus on meaning, real world processes of language use,
incorporation of any of the four skills, cognitive processes and a clearly defined communicative
outcome. As students are asked to take lots of decisions by their own, it makes it a learner-
centred proposal, leaving the teacher as a guide or facilitator, facilitating learners with

scaffolding for their project purposes.

In order to achieve students’ communicative competence to be developed we have a
communicative purpose and outcome to reach. As the project proposal requires students to
participate in tasks with communicative purposes such as the negotiation of the concrete topic
of the project, we are talking about a task-based proposal. At the same time, as students will

be using their skills to reach a specific outcome, it is also a functional proposal.

The objectives of this proposal are the ones collected in Orden ECD/489/2016:

- Obj.IN.1. To identify the general idea and specific information in oral texts.

- Obj.IN.2. To express themselves orally in order to communicate in different situations,
such as role-playing, problem-solving and negotiating during tasks.

- Obj.IN.3. To identify the general idea and specific information, such as implied
meanings, in written texts of different genres.

- Obj.IN.4. To produce texts about known information with coherence and cohesion
taking into account the audience they are referring to.

- ODbj.IN.5. Comprehend oral and written texts, speak and write in a proper way in the

foreign language.
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- Obj.IN.6. Develop autonomous and cooperative learning strategies either in individual
or group work using all the accessible tools (specially ICTs).

- Obj.IN.7. Use the foreign language as vehicle for new information.

- 0Obj.IN.8. Develop and show a receptive, interested, trusting attitude towards their

own capacity in the learning and using of the foreign language.

The objectives as well as the evaluation criteria in this project proposal are aligned
with the curricular criteria for secondary students. Both, objectives and evaluation criteria are
connected since one affects the other and the concretion of one leads the concretion of the
other. That is why the objectives are formulated according to the evaluation criteria and this

criteria is formulated to get the contents to reach these objectives.

The contents of this project are extracted from the curricular contents for Secondary
Education curriculum taking into account the objectives of the proposal. These are divided into
categories according to the ones found in the Aragonese Curriculum connected to the different
skills that the students must develop. In order to get the objectives of the project, the
categories selected are: comprehension skills and strategies when looking up information,
production skills and strategies when elaborating the product, sociocultural and sociolinguistic
aspects when negotiation with peers for the elaboration of the project, communicative
functions and syntactic and discursive structures when preparing the project discourse and
common and more specialized lexis and accent, rhythm and intonation when producing the

project speech.

5.3 Analysis of the Project

As this didactic unit has not been put into practice, all this analysis will be based on

reflection and self-critic.

5.3.1 Structure of the lesson

The lessons have been structured in three stages as proposed by Wright (1995): pre-
task, while-task and post-task. This organization has been chosen since the methodology
applied is TBL. The organization before the lesson is very important for me as a teacher to

attempt to manage the process of the lesson and to optimize the amount of learning.

All the tasks suggested involve some kind of challenge for the students, first of all

because most of them are designed to be done in pairs or groups. | decided to do it this way
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because it will imply more difficulties for the students since they are not used to create
writings in groups and they all will have to collaborate, defend their ideas and negotiate the
final product. Furthermore, these tasks will help them to feel more confident as they are
working with learners at the same level, so all the answers and decisions will be made in
consensus. The fact that error correction also happens among them make the learners an
active agent of the learning process and responsible for their own learning. In this way, it is a
student-centered learning process, leaving the teacher as a facilitator and a guide instead a

source of knowledge.

Also students will have the opportunity to work autonomously in the individual tasks.
In this way teachers can see each student’s level by themselves, and also, it is helpful for
students to challenge themselves to work without their peers’ contribution, giving them the

chance to make a bigger effort to get the objectives of the task.

5.3.2 Timing

The timing calculated approximately to each activity to help me to achieve my goal of
learning objectives from each lesson plan. A “directive” organized teacher is more efficient and
complete lessons on time, in the way that these types of teachers do well structured lessons

(Créton and Wubbels, 1984; Brekelmans 1989; Wubbels and Levy, 1993).

5.3.3 Teaching aids

During the lessons | find helpful some teaching aids, such as mime, expressions and
gestures, as language models and providers of comprehensible input and to convey meaning
and atmosphere, as Harmer (2001) proposes. For these reasons | think teachers sometimes
must help students and make sure they understand the most important input by changing the
tone of voice, exaggerating the expressions, using body language, etc. in a foreign language
classroom. It is something useful because it helps learners to learn the important input in a
way that it is much easier to remember vocabulary or language patterns that are linked with

non-verbal signs (Knabe, 2007).

When designing lesson plans the materials used are authentic, that is, they are not
extracted from a textbook. It has been a challenge work with this kind of material since they
were not created specifically made for classroom use, except for the activities and tasks
designed by me. Finally, | decided to use these materials, such as the video 2 which will be

shown in lesson plan 4 (Annex 4) to increase the linguistic level, since | found it in a higher level
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for secondary students, but in my opinion it will be helpful for them, since they must learn that
sometimes it is not that important to understand every single word, but just get the essence of

a text or discourse.

5.3.4 Feedback

First of all, | want to highlight the importance of feedback for me as a future foreign
language teacher. For this reason, | agree with Gipps (1994) who states that feedback is crucial
for the teaching-learning process. | prefer to focus on positive feedback, rather than negative
feedback. But | find also very important to the students to learn that mistakes are not a
negative thing, since we learn from them. That is why | used the most common mistakes in the
lesson plan 1 to start my lesson plan 2 and | would analyse them with the whole group without
giving the names of those who made them. In that way, they can see not only the correct form
of expression, but also that they can make the same mistakes, as they all are supposed to be at

the same level of learning and this is a normal stage in their learning process.

5.3.5 Choice of teaching approach

Cooperative learning has been chosen because of its basic principles as described by
Kagan (1994). First of all, students should be aware if they are being successful or not by doing
everything together as a group, taking into account that individual success is a success for the
group, too. In this learning unit, students know since the first lesson that they are told to work

in groups, together to reach their objectives.

Furthermore, as it has been mentioned before, students are responsible for their
learning process and their own work, assuming they all contribute to the project equally. As in
the first lesson of this unit the students will be shown the rubric so they will be aware of the
criteria for their assessment, including the contribution to the team. For this reason, groups
will be asked to write for the teacher each member’s role in the team, but encouraged to
switch roles from time to time in order that they all contribute in all the aspects facing

different challenges and responsibilities.

According to Kagan (1994) the third principle of cooperative learning is the
simultaneous interaction which implies more than one active participant at a time in the
group. Taking into account that students will be told to assign different roles, it will entail

active roles and not passive roles such as simple listeners.
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Thirdly, another characteristic described by Thomas (2000) and Ravitz (2008) agreed
that students should investigate for their projects. In this case, students must make a research
in order to answer the question proposed, first of all because it is a wide question and they
must decide in which way they are going to answer it, and finally because in order to make a
correct project giving objective and true facts and images they must look for a lot of
information. So, in order to develop the students’ communicative competence | tried to
elaborate a correct example of PBL according to Thomas (2000) and Ravitz (2008). Taking into
account all this, students will work on a collaborative writing product. They will practice in
class when writing that composition in pairs in lesson plan 2 (Annex 2), which will give them
some perspective about what they are going to do with their final project. They all must
cooperate in all stages of the production, which according to Storch (2011) is the definition of
collaborative writing. In the pre-writing stage they have to look for information about the
guestion proposed and find the way to answer it in consensus. In the while-writing stage,
students must elaborate the speech they are going to reproduce in their final product, and the
words or sentences they are going to add to the images. Finally, in the post-writing stage,
students are asked to assess both their own work individually and the team work according to

the rubric handed in the first lesson plan (Appendix 1).

With this project that involves collaborative writing | am trying to achieve different
objectives from the curriculum, such as the communicative competence, since communication
is encouraged when reaching an agreement in the elaboration of their final product. As well as
the autonomous learning since final projects are based on the feedback they receive from their
own peers, although the teacher must facilitate the process with scaffolding (e.g. the rubric for
their own evaluation). Finally, students will make their own decisions helping them to get
more confident not only with their use of English, but also with their opinions and points of

view in terms of writing style.

Additionally, in these activities from the different lesson plans, students will develop
their communicative competence since they practice not only production by writing or
expressing themselves orally, but also the reception because they must understand the
teacher’s instructions, their partners’ opinions, the texts and audios worked in the classroom,
etc. Interaction plays a very important part of this project proposal and it is essential for the
final project to be done properly as the teacher lets the students know. Nevertheless, the
difficulty of clearly distinguishing the contribution of each member in the project, as a teacher,

| decided to include individual tasks in order to asses the students individually.
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5.3.6 Use of ICTs

Although the use of ICTs in the case of teaching teenagers has been justified in the
theoretical framework, | would like to highlight that motivation has been a decisive factor to
rely on them. Therefore, students are asked to use these new technologies to learn a
productive and responsible way of their application in their learning processes, under a
teacher’s supervision. Thanks to these ICTs, students will be able to develop the different skills
when learning a foreign language. By surfing the Net, students can find videos, music, films,
etc. They can use to improve their listening skill, as they can read different kind of texts for the
reading skill. Also, they can interact with native speakers to improve their writing or oral

production skills.

Students are told to use certain Apps such as Edmodo or Kahoot!, and web sites in the
classroom for the correct development of the didactic unit, but also they are encouraged to
search information on their own and use different Apps to create their final product. Although
they will have the teacher’s guidance for this, they must do a research work in which they will
prove their effectiveness when looking for the achievement of objectives with academic

purposes.

The possible inconvenience that | find for this proposal is that the school where it
could be implemented must have access to a wireless Internet connection, and also tablet
devices for the students to work in the classroom. If the school does not have these resources,

the students must have to take them from home to keep working.

As a summary, it can be said, that this project proposal achieves the objectives
included in the curriculum by an appropriate use of ICTs meeting a communicative language

teaching approach, not only in the classroom but also outside.
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6. CONCLUSIONS

As a conclusion | can say that motivation is essential for the achievement of the correct

atmosphere in the classroom, which is making all the students to collaborate in order to help
them to develop their communicative competence. So this is the reason why | chose m-
learning as the approach to develop my didactic unit. My past experience taught me that even
the most motivated teacher, with great ideas in class design has nothing to do if students do
not feel motivated, too. However, it is also important that the teacher loves teaching and

shows motivation in the classroom, so the students perceive and feel it in the same way.

| think the main strength of this project is that it consists on creating real meaningful
communication situations among students, instead of just focusing on grammar. This linked to
the motivation created by the m-learning approach helps students to develop their

communicative competence in a comfortable safe atmosphere.

Another positive aspect | find in this project is the economy for the school and the
education community in general. Since the materials used in the classroom are authentic and
created basically digitally, it has no money cost. Although this kind of teaching requires a lot of

teacher’s time.

In my opinion group tasks are positive because it not only gives the chance for
students to practice L2 in a real situation, but also helps them to learn how to accept
somebody else’s opinions even if they do not share them. Cooperative learning and its basic
principles make students contribute to their groups, reaching agreements and making
decisions while learning. In this way, students get prepared for their lives, where they are
going to work with other people, and they must do it disregarding if they have interests and
opinions in common or not. Companionship and cooperation are promoted in order to get a

good final product.

Apart from the benefits, | find that there are some weaknesses as well for this project
proposal. The first problem | find in this proposal is the control over each student work, not
only in terms of contribution to the team, but also controlling the web pages and resources
used. We can find every kind of information on the Internet, and it is not always reliable.
Students must learn to discriminate the reliance of the sources where they are looking up the
information and it is a hard task for the teacher this kind of control. Secondly, another trouble
to be taken into account is the school resources. Not every educational centre has the

possibility to provide each student with a tablet device so that they can work in class.
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To sum up, | strongly believe this project proposal could work for teenager students,
even if they are aspects to be improved, because the use of new technologies in the classroom
is worth to be practiced and experienced. It could attract students to learning and its

combination with the creation of real communicative situations makes easier learners achieve

a developed communicative skills.
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8. ANNEXES

Annex 1: Lesson plan 1

» Expected learning outcomes:

Students are able to understand oral and written texts and extract specific

information

Students are able to talk about clothing, fashion, likes and dislikes

Students are able to make connections to previous knowledge

»  Skills, micro-skills and strategies to be developed. Content focus:

Listening, speaking and writing are the main skills to be practiced. The teacher’s main aim is to
explain the project to the students and raise their curiosity into it by using ICTs. Content focus
will be on understanding oral information.

Description of activities Teacher’s talk Timing
Pre-task 1. Students are shown some Do you find any similarities? 7
activities pictures of old fashion Which one do you like the most?
. A dix 1) i Would you dress like that?
maga.2|.nes (Appendix 1) in Have you seen people in the street using
the digital blackboard and these clothes?
are told to discuss about
differences between old
fashion and present
fashion. Now, using your own devices (tablet or 10
2. They are asked to look for smartphone), let’s look for other
other fashion magazine magazine covers in the Internet which
covers in their tablets or call your attention. _
toh inth Why did this cover call your attention?
smartphones in the Do you like this fashion trend or not?
Internet and they are In which circumstances would you wear
encouraged to talk about clothes like those?
them
Learning 1. Students are shown the We are going to watch now a video 3
task video (Appendix 2) They about fashion trends throughout history.
t tak t bout Please take notes about what you see,
must take notes abou what you like or dislike, because then we
what they see are going to write a short composition
about your impressions from this video.
. You can write about what you liked the ,
2. They have to write a small most and why, or what you disliked and 15
composition about which is | the reasons why. Also if any of these
the decade they like the fashion trends have called your
most and why, and if they attention, if you can see people dressed
. ’ like that at present.
can find people dressed
nowadays like that in the
streets (or any piece of
clothes) Please hand in the compositions without
3. Students hand in all their putting your names. 10’

compositions without
naming. The compositions
are given randomly among
them so they have to

Now I’'m going to give you randomly the
compositions and a rubric guideline to
correct them. If any of you get his/her
own, please give me back.

In order to mark the errors, please use a

43




correct their partners’
writing (Appendix 3). Once
they are corrected they are
given back to the teacher.

green pen.
Once you have finished correcting them,
please give me them back.

Post-task 1. The teacher (T) explains to | Now, I am going to explain to you the 10’
activities the students the final final project for this unit. .

. . You will make a video in groups, like the
project: make their own one we have seen today, or you can
video about fashion. They choose other kinds of video editing. But
can compare fashion in it has to be an audible speech video
terms of different talking about fashion, in which you must
countries. times compare fashion trends.

L Lo As well with the video, you must hand in
ethnicities, etc. Their video an essay about the making of, where you
must include audio must tell me how you got the
explaining what they are agreements, how you organised the
showing. This project will different tasks, etc.

. You can choose fashion trends from
be made in groups different ethnicities, times, countries,
organised by the teacher. social classes. The group must become
an agreement in the specific topic and
the ideas expressed. And in order to do
that, you must look up the information
you may need in the Internet or ask me
for advice.
As well, you can use the Apps we have
worked with before in class, a new ones
that you know, or ask me if you need.
Now, we will use Chwazi to make the
groups.
Materials
Homework | Start thinking about the project
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APPENDIX 1: FASHION MAGAZINE COVERS (FROM GOOGLE IMAGES)

IPARIS
AND
AMERICA:

INOGUES PRINVYTE LINE
TON THE PASIHON NEWS

BICHARD BLKTON
Wit AliC
ELIZABEDI T\ LoR

special

ith
romantic white nights
dressed-up swimsuits
weekend’s
easy glamour

BILL CLINTON
on the brink
W TY

GIVENCHY
ClEz
DIOR

CHARME
€O

- ¥ THE
“ASK YOURSELF"
¥ ISSUE:

‘Summu LANIdn mnsmers

All-revealing quizzes

" e A
S e

ON WINTER
DRESSING

wos this any wo
1o win votes?

<oppokis DR
spke lee’s MAI X
thobes
ways to ook the bird

45



APPENDIX 2: VIDEO 100 YEARS OF FASHION

https://www.youtube.com/watch?v=L3e8MvTntkE
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APPENDIX 3: RUBRIC

CATEGORY |4 3 2 1
Grammar and | Writer makes 1-2 | Writer makes 3-4 Writer makes 5 - 6 Writer makes more
spelling errors or mistakes. | errors or mistakes. errors or mistakes than 6 mistakes.
Connection There is a clear The organization of | The writer just tried | There is no clear

and coherence

organization of
ideas in the text.

the text is quite
clear.

to organise his/her
ideas.

organization in the
text.

Sentences
complexity

There are
sentences of
different length
and complexity.

There is a variety of

sentence complexity.

Most of the
sentences are quite
simple.

All the sentences
are very simple.

Argumentation

Writer gives clear
justification of
his/her ideas and
opinions.

Writer gives short
justifications of
his/her ideas and
opinions.

Writer gives some
justification of
his/her ideas and
opinions.

Writer does not
give justification of
his/her ideas and
opinions.

Vocabulary

Writer uses the
correct word or
explains himself in
order to be
understood.

Writer uses a wide
range or vocabulary

Writer uses a simple
vocabulary.

Writer uses the
same vocabulary
and expression
repeatedly

Rubric created in Rubistar
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APPENDIX 5: PROJECT’S RUBRIC

~~ ° 0 ° 0 ‘o o
CATEGORY ~ T —

ORGANIZATION | Well organised Use of titles and lists | Most part of the Project
content using titles |to organise, butina |contentis logically | organisation is not
and lists to group weak way. organised. clear or logic

15% the related enough.
materials.

ORIGINALITY The final product is | The final product is Other people\'s Other people\'s
completely original, |original and the ideas have been ideas have been
with creative and project shows new used, but they are | used, with no

15% genuine ideas. ideas. not originals. credit.

WORK DIVISION | The amount of work | The amount of work | A person in the More than one

AND SHARING has been divided has been divided and | group did not person did not
equally and shared |shared by the team contributed as the | contributed as

20% by all the team members. rest. they were
members. expected.

CONTENT It covers the topics | It includes basic It includes The content is
deeply with details | knowledge on the essential minimal and has
and examples. The |subject. The content |information on the | several errorsin

25% knowledge of the seems to be good. subject, but has 1- | the facts.

topic is excellent.

2 errors in the
facts.

USE OF ENGLISH

25%

There are no
spelling,
pronunciation
mistakes or
grammatical errors.

Three or fewer
spelling,
pronunciation
mistakes and / or
punctuation errors.

Four spelling,
pronunciation
errorsand / or
grammatical
errors.

More than four
errors of spelling,
pronunciation and
grammar.
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Annex 2: Lesson plan 2

» Expected learning outcomes:

Students are able to write a long composition.

information inferred from pictures.

> Skills, micro-skills and strategies to be developed. Content focus:

They are able to express and hold their opinion with arguments and transmit the

The main skill to be practiced is writing, although the four skills will be practiced to some
extent. Some strategies to be developed are the transmission of information. Content focus
will be on understanding the general idea of a written text, the description of an image and the
support of ideas.

Description of activities Teacher’s talk Timing
Pre-task 1. T will show on screen the | Now we are going to have a look on 10’
activities most repeated errors or | Yesterday compositions and the
istakes in th commoner mistakes...

mista e? fn e . Would you use this word to refer to this?

compositions. Errors will Which expression do you find more

be discussed, analyzed appropriate?

corrected and when You must always have in mind that we

possible other ways of learn from errors... -

. ! . If you commit the same ones it is because

saying (paraphrasmg) will you are at the same level, so it is a normal

be offered. T will learning process.

emphasize that mistakes

are not negative.
2. T will show again the 2’
pictures of fashion Let’s have a look to yesterday images to
magazines (Appendix 1). refresh your memory.
Learning 1. Students will sit down in Now, sitting down in pairs with your right | 3’
task pairs and they must re- partner, you are going to re-write the

it | iti composition a bit longer.

Wr'_ e a. ong composition You must get to an agreement and mix

taking into account what your ideas and opinions. 20’

has been explained. They | Itiscorrect to say “one of us think ... while

have to write it twice (one thelfthfer 50"5.73“. ; N

per eaCh Student) and Eac '0 yo.u Wi \{vrlte it own,. S.Ot ere wi

be 2 identical written compositions, and

send to the App Edmodo also you must transcribe them in Edmodo

(Appendix 4) the to share with all your classmates

composition, too.
Post-task 1. Inthe groups they play Please, make groups of 4, as you like. | 10’
activity Taboo (Appendix 5) and T | We are going to play Taboo for this

walks along supervising. few minutes left.
Materials Flashcards for Taboo
Homework
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APPENDIX 4: EDMODO APP INTERFACE

<« C | & Esseguro | https//www.edmodo.com/Tlanguage=es %A

Unete a un Grupo

Ensefia mas. Aprende mas.

Millones de profesores utilizan Edmodo para atraer
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=
v Home
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NEW - Send a post lo teachers in your network. Learn more school
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3 Manage Classes
@ Create a Class Start the conversation! Be the first to post to this community.

4B, Join a Class

Groups
£83 Manage Groups
@ Create a Group
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APPENDIX 5: TABOO FLASHCARDS

BELT JACKET

TABOO WORDS: TABOO WORDS:
WAIST BUCKLE COLD WARM
LEATHER TROUSERS WINTER LONG-SLEEVE

JEANS SUNGLASSES
TABOO WORDS: TABOO WORDS:
TROUSERS  LEVI'S FACE PROTECT
DENIM BLUE SUN BLACK

TAXEDO
TABOO WORDS:

MAN BLACK TIE

SUIT BOW TIE

FUR COAT
TABOO WORDS:
ANIMAL WINTER

CoLD WARM

NIGHT DRESS

TABOO WORDS:
WOMAN SLEEP

BED WHITE

CLOAK
TABOO WORDS:

COLD BLACK

SUIT SUPERMAN
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Annex 3: Lesson plan 3

» Expected learning outcomes:

>  Skills, micro-skills and strategies to be developed. Content focus:

Students are able to understand oral and written texts and extract specific
information.

Reading is the main skill to be practiced, although the other skills will be practiced to certain
level. The teacher’s main aim is to give the students some ideas or information for their
projects by using ICTs. Content focus will be on understanding written information.

Description of activities Teacher’s talk Timing

Pre-task 1. T gives each student an | | am going to give you an article from | 15’
activities article about evolution on | theInternetabout fashion design.

fashion designing Now we h.ave read it, is there any word

or expression you want to talk about?

(appendix 6). We all read it Anything you do not understand?

aloud in class and discuss | Anybody else in the class know what

about words or expressions does this mean, without using Spanish

that they do not | 'aneuage?

understand, but the T will

not just give the meaning

or answer, they all have to

contribute to  explain

meaning always in English.
Learning . Activities on the text read | Here you have now some activities | 25’
task (appendixes 7, 8, 9), about what we have just read.

True/false statements with

Kahoot! App and

comprehension questions

will be handed in paper.

And correct with the whole

group.
Post-task T divides classroom in As you are sitting down, we are 10’
activities groups of 3 or 4 and shows | 8oing to make groups of 4 and play

on the screen clues to Pyramidal clues. Clues will be

guess the piece of cloth appearing 0|.'1 the scr.een and in

(appendix 10). order you will be trying to guess the

piece of cloth we are referring to.
Materials Photocopies of the article and the
comprehension questions

Homework
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APPENDIX 6: FASHION ARTICLE

http://www.fibre2fashion.com/industry-article/3730/fashion-designing-the-then-and-now?page=1

Fashion designing - the then and now

Fashion designing can be loosely defined as 'the art of creating fashionable apparel'. With the passage of time, however, the concept of
'fashion designing' has extended to other things such as fashion accessories such as jewellery, bags, footwear, etc. Keeping in mind the
evolution of fashion designing, it would not be wrong to define it as 'the creation of fashion'.

Fashion designing has indeed come a long way from the mere designing of clothing. Fashion designing has evolved into a full-fledged
industry today. It is well accepted as a career option all over the world. Apart from designing, there are a number of other career
alternatives that have emerged in this industry with the passage of time. This article seeks to study the evolution of the industry of fashion
designing the then and now.

The origin of fashion designing dates as far back as 1826. Charles Frederick Worth is believed to be the
first fashion designer of the world, from 1826 to 1895. Charles, who was earlier a draper, set up a
fashion house in Paris. It was he who started the tradition of fashion houses and telling his customers
what kind of clothing would suit them.

During this period, a number of design houses began to hire the services of artists to develop patterns
for garments. Patterns would be presented to the clients, who would then place an order if they liked
them. It was during this timeframe that the tradition of presenting patterns to the customers and then
stitching them began, instead of the earlier system wherein the finished garments would be presented to
them.

In the beginning of the 20" century, new developments in fashion would take place in Paris first, from
where they would spread to the rest of the world. New designs of clothes would be born in Paris before
they found their way to other parts of the world. In other words, Paris emerged as the 'fashion capital'. 'Fashion' during this period was
mostly 'haute couture', exclusively designed for individuals.

Towards the mid-20t" century, fashion garments began to be mass-produced. The bulk of production increased, and people began to have
more choices of garments. Towards the end of the 20® century, fashion awareness among people increased, and they began choosing
clothes for themselves based on comfort and their own style, instead of relying on the trends prevailing in the market.

Today, as stated above, fashion designing is well accepted as a career option. A number of institutes have come up the world over, offering
courses in various arenas of fashion. The number of students who consider fashion as a serious career and who have gone in for courses in
the same has gone on rising over the years.

Specializations in fashion designing have come into being. There is a wide range of options
for a designer to choose from, such as lingerie, swimwear, women's wear, bridal wear,
children's wear, men's wear, footwear, handbags, etc. Fashion designers used to be self-
employed earlier now find a number of career opportunities open for them. They can work
with garment firms and export houses. They may also be engaged in the job of remodelling
haute couture and adapting them to the tastes of the mass market. They might also hold jobs
in departmental stores or specialty stores.

Developments in the field of fashion designing have given rise to other related career paths
such as hairstylist, make-up artist, fashion journalists, fashion advisors, fashion |
photographers, etc. \ L 9

Another significant change that has come about in the fashion designing industry in recent
times is the increased use of computers and technology. A number of software packages have come up to aid designers in the process of
designing as well as other stages in the production of a garment, easily and speedily
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APPENDIX 7: True/false statements about the text

Question 1 of 1
|

Fashion designing is Question t
considered a career 0

VeronicaM.M. “

Naughty nicknames beware!
One click on your name and you're out of the game.

Fashion designing is considered a career

| PIN: 6064158

0
I
“ “ Answer Streak 1,
757

You're in Ist place

VeronicaM.M. m

v ’False

< C | & Esseguro | hitps://create kahoot.it/|/#/preview/e2230616-afc-dbcd-bec3-fobeeTdT1c52 RN - I

Fashion designing is considered a career

PIN: 6064158

VeronlcaM.M.
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Appendix 8: Comprehension questions about the text

Try to answer the following questions about the text with your own words and
argument your answers.

- How can we define fashion designing?

- Has fashion designing industry evolved?

- Who is considered the first fashion designer?

- Canyou explain which is the ‘fashion capital’?

- Explain the different career options for a fashion designer.

- Did this evolution contribute to other careers to emerge or develop?
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Appendix 9: Pyramidal clues

PYRAMIDAL CLUES

Guess which is the word hidden at
the top of the pvramide thanks to the

clues given

Itcan be long or short,
but always longsleeve

It keeps vou warm
/ It can be made of fur, wool, polyester...

Lt o e
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Annex 4: Lesson plan 4

» Expected learning outcomes:
e Students are able to understand oral texts and extract the essence.

complete unrehearsed situation (as in life).

Students are able to make connections to previous knowledge

> Skills, micro-skills and strategies to be developed. Content focus:

e Students are able to play a character in a situation connected to fashion in a

Listening and speaking are the main skills to be practiced. Content focus will be on
understanding oral information and on being able to recreate a normal life situation in English.

Description of activities Teacher’s talk Timing
Pre-task 1. Twillintroduce the We are about to watch a video about 3’
activities listening of a video where it | curious fashion trends. o
. . The important message from this video
has been listed ridiculous is the essence, not every single detail.
fashion trends in history. As soon as you understand most of the
2. T will show the complete speech is enough, because it will help 7
video (appendix 11) you to get confident when talking to a
explaining that the native person.
important thing is to get
the essence.
Learning 1. T will stop the video after Have you ever seen people wearing | 20’
task each fashion trend and that and where?
comment with the students | Do you find it attractive or
ridiculous?
Would you wear something like that
and in which situation?
About foot bending, can you think
about occidental fashion trend
similar to this?
Post-task 1. Each student will be given a | For the last minutes of class, let’s 20
activities card (appendix 12) with relax a little bit by acting some play
info about a character and roles. | am going to give you some
typical sentences according .flashcard.s, where you will find the
to the situation (shop, information you may need to play
s your character. From there, you
exhibition, etc.) where they N
I must create a realistic daily
will find some of the situation.
ridiculous fashion trends
seen before, and they will
have to make a play role,
completely unrehearsed.
Materials
Homework
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APPENDIX 11: VIDEO 10 OUTRAGEOUS FASHION TRENDS YOU WON'T BELIEVE WERE
ONCE POPULAR

https://www.youtube.com/watch?v=-9WpVAmzfpQ

L S

— g
WOMEN(GAVEIURONITHEIR CENE‘SHAPE:BRAS

rashion Trends
You Won't Believe

Were Once Ponﬁlar

L N
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https://www.youtube.com/watch?v=-9WpVAmzfpQ%20

APPENDIX 12: PLAYROLE FLASHCARDS
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Annex 5: Lesson plan 5

» Expected learning outcomes:

e Select important information while looking for information on the Internet

about different artists.

e Organize the information in a timeline using the app “Readwritethink”.

e Synthesize the information about a designer or his/her creations on a poster

using the app “Easelly”.

> Skills, micro-skills and strategies to be developed. Content focus:

Reading and writing are the main skills to be practiced. Content focus will be on understanding
written information and on being able to transmit this information in a summarised way, by

using ICTs, creating a timeline and a poster.

Description of activities Teacher’s talk Timing
Pre-task 1. Students will have to look for information Hereyou havealist | 5’
activities about 4-8 famous fashion designers from a gf 20 faSh'fO” .
. . esigners rrom whnic
list of 20 (appendix 13) shown on the you must choose
screen. from 4 to 8 to look
2. They will work in teams, and the teams will | information about
be made with the app Chwazi finger them.
chooser.
Learning 1. Students will have to select one of the From the designers 10
task designers’ works and create a timeline with | Yo ha"et rehseamhed'
. . . YOou must choose one
the most |mport§nt information and a and make a timeline
picture of the artist and the selected work | of his/her works using
using the app Readwritethink (appendix the app
14). Readwritethink.
2. Students will have to share it with the rest | NOW let's sharethe 10
. timelines in the app
of the class and the other teams will have Edmodo, and if any
to complete theirs. groups have chosen
the same designer,
please complete the
timeline.
3. Each team will investigate more about a Now you have the
designer and will create a poster using the | information about 20
app Ease”y (appendlx 15) the designer you Iike,
carry a research a
little bit deeper and
create a poster using
Easelly.
Post-task 1. With the whole group we will try to identify | Whatcanyoutellme | 5
activities the changes in the styles, textiles, colours about the evolution

and so forth that we observe in the
different designers.

in Armani’s
designs/Carolina
Herrera’s etc?

Materials

Homework
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APPENDIX 13: LIST OF DESIGNERS
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® www.readwritethink.org/cl

APPENDIX 14: APP READWRITETHINK

@ ) Conts
readwritethink m xm=
CLASSROOM RESOURCES | PROFESSIONAL DEVELOPMENT I VIDEOS ‘

Q, Search Resources

SEARCH BY KEYWORD Student Interactive
Timeline

(Note: Handouts must be printed separately)

Grades K-12

Technical Help
for Interactives

nteractive Type

=

Download the plug-in tools you need
to use our games and tools, or
check to see if you've got the latest
version.

Tech Requirement

; Student readwritethink seo=— xz= ——
N ) \y Interactives
” e
- ABOUT THIS INTERACTIVE
Looking for ways to engage your
students

learning?
t

g their thoughts
iing about language.

" TIMELINE_

What is a timeline

A timeline is a graphical representation of related items or events in
sequential order and displayed along a line.

You can organize your timeline by date, time, or event. (click to view examples)

o B e B o

"TIMELINE_

Label: Preview:

Short Description:

Full Description: (This appears in the printout only)

Optional Image:

Choose Image

€ Res
Double click/tap items to edit. Drag item or dot to arrange.
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APPENDIX 15: APP EASELLY

<& C | @ Esseguro | htps://www.easelly W x| A

easelly About  GetngStarted +  ContactUs nglsh

Create and share visual ideas Q

1000s of Reporting, Timeline, Resume and
Process templates to choose from

health

Q=

christmast  Share

website & Share

avatar th Share  block @ Share

P oo

PYTTVIe s

WORLD OIL COXSUMPTION
world

health th Share

website & Share
mobile & share  christmast & Share

Share  block thshare |
= e
TR ' I e, Games
23 T S
e coute
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Annex 6: Lesson plan 6

» Expected learning outcomes:

Express agreement and disagreement using structures such as: “I totally agree

with you”, “I can see your point, but...”

Express suggestions using structures such as: “Why don’t we...” “What

about...” “In my opinion it would be a great idea if ...”

Make decisions about their own learning process while designing and planning

the project.

Select important information while researching about fashion trends in the

Internet.
Synthesise the most important information obtained.

Represent the most important information about fashion trends in a video

Use linkers such as: first, then, after that and finally; while writing the process

of making of.

Explain the process of making of while preparing and filming the videos for the

project.

Assess their own work according to specific criteria developing critical thinking

skills.

Make decisions with their classmates while interacting in order to create the

video and prepare the presentation.
Value the importance of teamwork.

>  Skills, micro-skills and strategies to be developed. Content focus:

Productive skills are the main skills to be practiced, although the other skills will be
practiced too. The teacher’s main aim is to give the students some ideas or information for
their projects by using ICTs. Content focus will be on understanding written information
and being able to reproduce this information and giving their opinion.

Description of activities

Teacher’s
talk

Timing

Pre-task
activities

Students will design, plan and develop a project in which
they will create a video and materials to explain the
similarities or differences of the selected fashion trends. In
the first lesson students will watch a suggesting video, the
groups will be made and they will be encouraged to write a
“to do list” to organize the project.

Learning
task

Students share their ideas and reach an agreement about
the concrete topic of the project. After that, they synthesise
all that information in a visual way. Therefore, they have to
create the video’s speech showing their ideas and opinions.
They can appear wearing dressing dresses in the video, or
make a montage with Internet images, but the audio must
be done by them with their own voices, in other words, they
have to revoice or dub it.

Post-task
activities

Finally, along the projects students self-assess their
cooperation by completing their rubric, their own work and
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their process but also the project, explaining what they have
learned working in a group.

Materials

Homework
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